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INTRODUCTION

David Hiple
September 2003

The University of Hawai‘i NFLRC offers summer institutes for professional development each year.
These institutes provide training in teaching methodologies, testing, materials development, and
technology-based foreign language education. Some institutes are designed to meet the needs of
specific groups of language teachers, others to reach the broadest possible cross section of language
professionals.

With regard to educators teaching Southeast Asian languages, since 1991 the UH NFLRC has
conducted a teaching methodologies workshop for Filipino teachers, a reading materials
development workshop for Vietnamese teachers and numerous non-language-specific workshops in
which participation of Southeast Asian language teachers has been prioritized, including workshops
on heritage learners, testing, distance education, conversation analysis, and the use of technology. In
Summer 2003 the UH NFLRC again conducted specific-group activities for Southeast Asian
language educators.

As part of an ongoing process of identifying new audiences and new needs and experimenting with
new formats, in Summer 2003 the UH NFLRC in association with the UH Center for Southeast
Asia Studies (CSEAS), a federally funded area studies National Resource Center, conducted a series
of site visits and faculty development workshops at US-supported advanced study abroad programs in
Southeast Asia. Workshops for advanced study abroad faculty were conducted at VASI (Vietnamese
Advanced Summer Institute) located at the Hanoi University of Foreign Studies; COTIM
(Consortium for the Teaching of Indonesian and Malay) located at Universitas Sam Ratulangi in
Manado, Sulawesi, Indonesia; and ASK (Advanced Study of Khmer) located at Royal University of
Phnom Penh (Cambodia). VASI and COTIM have enjoyed long support from the US Department
of Education Fulbright Foreign Language and Area Studies (FLAS) Fellowship Program. ASK, a
younger, smaller program, enjoys limited support from the UH Center for Southeast Asian Studies
(CSEAS).

Because of the SARS outbreak and the off- and on-again nature of the 2003 Southeast Asia
advanced study abroad programs, student participation was reduced in 2003, and the ASK
(Advanced Study of Khmer) program was cancelled altogether. Nevertheless, the UH NFLRC
thought it important to demonstrate its long-term commitment to Southeast Asian language
programs and to the study abroad programs, in particular, thus the center decided to follow through
with the commitment to make site visits to Indonesia, Vietnam and Cambodia even though the
programs were operating at a reduced capacity. (A site visit/workshop was also planned for the
Advanced Filipino Abroad Program at De La Salle University in Manila, but the UH faculty
member to be sponsored by the NFLRC cancelled the visit because of SARS.)

The 2003 site visits and professional development workshops were the latest step in a long series of
activities the University of Hawai‘i NFLRC has undertaken to support advanced instruction in
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Southeast Asian languages domestically and internationally. In 1999 David Hiple, UH NFLRC
Associate Director, was asked by the steering committee of SEASSI (Southeast Asian Studies
Summer Institute), currently held at the University of Wisconsin, to conduct a comprehensive
external review and evaluation of the program, and in 2001 David Hiple was asked to return to
SEASSI to conduct one-week, pre-institute methodology training for the SEASSI faculty. Since
students who begin study in a Southeast Asian language in a US program often continue their
learning program at SEASSI and/or an advanced study abroad program, the UH NFLRC is
particularly interested in fostering articulation of instruction among 1) consortium member
institutions teaching Southeast Asian languages, 2) the SEASSI program, and 3) the Southeast Asia
advanced language study abroad programs.

In this regard, in Summer 2001 David Hiple also conducted a site visit to and review of COTIM
(Consortium for the Teaching of Indonesian and Malay) at Universitas Sam Ratulangi in Manado,
Sulawesi, Indonesia. In 2003 the UH NFLRC supported a follow-up COTIM site visit and workshop
by Stephen Fleming, UH Instructor in Technology for Foreign Language Instruction for the College
of Languages, Linguistics, and Literature.

The VASI site visit was coordinated with the University of Hawai‘i CSEAS and the GUAVA
consortium (Group of Universities for the Advancement of Vietnamese Abroad). In cooperation
with the UH CSEAS, the UH NFLRC has conducted a number of projects for GUAVA. The 2003
VASI site visit was preceded in December 2002 by a “Vietnamese Authentic Video Lesson
Development Workshop” conducted at UH for GUVA members by Stephen Fleming. That
workshop was itself preceded by an earlier pedagogy workshop also conducted by Stephen Fleming at
the August 2002 GUAVA meeting at the University of Washington.

The 2003 visit to Royal University of Phnom Penh (RUPP) Institute of Foreign Languages (IFL) in
Cambodia, host institution of the ASK (Advanced Study of Khmer) program was also coordinated
with the UH CSEAS. Even though no ASK students participated in the RUPP program in 2003,
UH anticipates a long-term institutional relationship with the IFL at RUPP and hopes to coordinate
a Fulbright-supported national FLAS program in the near future. Thus when the UH NFLRC
through CSEAS received an invitation to visit and conduct introductory training workshops for IFL
faculty, the center was pleased to support this request.

The UH NFLRC is committed to fostering articulation of instruction among 1) US institutions
teaching Southeast Asian languages, 2) the SEASSI program (Southeast Asian Studies Summer
Institute), and 3) FLAS programs in Southeast Asia. Looking ahead to 2004, the NFLRC will
sponsor a summer institute on distance education to launch the development of advanced on-line
courses in selected Southeast Asian languages. The NFLRC has already developed four advanced on-
line courses in East Asian languages (Chinese, Japanese, Korean); the logical next step is to expand
this model to Southeast Asian languages so that it will be possible for advanced students to continue
their students after SEASSI or a FLAS program even though an appropriate course may not be
available at their home institution or in their locality.

Despite the SARS epidemic and the resulting reduced FLAS participation, the UH NFLRC honored
its commitment to make 2003 site visits to Cambodia, Indonesia and. Vietnam. What follows are
individual reports of the VASI, COTIM and ASK 2003 site visits.
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SITE VISIT REPORT: VIETNAMESE ADVANCED SUMMER INSTITUTE (VASI) 2003

David Hiple
September 2003

On behalf of the University of Hawai‘i NFLRC (National Foreign Language Resource Center) and
in association with the UH CSEAS (Center for Southeast Asian Studies) and GUAVA (Group of
Universities for the Advancement of Vietnamese Abroad), it was my pleasure to visit the VASI
program at Hanoi University of Foreign Studies (HUFS) July 21–25, 2003, approximately the
midpoint of the advanced summer study abroad program. As part of my visit, I conducted the
following activities:

• met with Steve O’Harrow, GUAVA Director, and Flo Lamoureux, CSEAS Associate
Director, before and after my site visit;

• sat in on VASI classes July 21–25;
• met formally and informally with all six VASI 2003 students;
• met daily with 2003 VASI on-site coordinator Kimloan Hill;
• met daily with HUFS director Nguyen Ngoc Hung;
• conducted a three-session seminar on foreign language teaching and testing methodology for

VASI instructors.

My VASI site visit was coordinated with the University of Hawai‘i CSEAS and the GUAVA
consortium. With the UH CSEAS the UH NFLRC has conducted a number of projects for
GUAVA. The 2003 VASI site visit was preceded in December 2002 by a “Vietnamese Authentic
Video Lesson Development Workshop” conducted at UH by Stephen Fleming. This workshop was
itself preceded by an earlier workshop also conducted by Stephen Fleming at the August 2002
GUAVA meeting at the University of Washington. (A copy of Stephen Fleming’s December
workshop report is included as a part of this site visit report.)

Because of the SARS outbreak and the off- and on-again nature of the 2003 VASI program, only six
students accepted Fulbright FLAS fellowships to attend VASI 2003. Nevertheless, the UH NFLRC
thought it important to demonstrate its long-term commitment to Southeast Asian language
programs and to study abroad programs, thus the center decided to follow through with the
commitment to make site visits to Vietnam even though the programs were operating at a reduced
capacity in 2003.

Overview

I visited the Vietnamese Advanced Summer Institute at HUFS the week of July 21–25. I attended
classes and met daily with Nguyen Ngoc Hung, Director of the Language Center at HUFS; Kimloan
Hill, VASI On-site Coordinator; and the six VASI 2003 students. I also conducted a three-session
seminar on foreign language teaching and testing methodology for VASI instructors. Overall, I found
the program was running smoothly. There was a nice rapport among the students in and out of class;
VASI’03 students got along well with each other, Dr. Hill, and HUFS faculty and staff.
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I was impressed with the Hanoi University of Foreign Studies. HUFS is housed in a comfortable
facility located in pleasant surroundings in a national museum complex. The classrooms were
comparable to those one might find in some buildings at the University of Hawai‘i, for example.
Administrators, faculty, and support staff were friendly and professional. Several different programs
were being conducted concurrently with the VASI program, including language instruction for
foreign service officers from the United States. Professor Nguyen Ngoc Hung, Director of the
Language Center at HUFS appears to be an effective administrator, and HUFS has ambitious plans
for expansion and internationalization.

The ATS Hotel where students were accommodated was also pleasant and conveniently located
only one block from HUFS. Rooms, meals, and service at ATS were good, and students had no
complaints about either the instructional facilities or the accommodations.

Instruction

I attended a representative sample of VASI classes during the week of July 21–25. Classes were
particularly small this year because of the small number of participants. This meant that students got
individualized attention. Students were largely happy with their instruction and had a good rapport
with the HUFS faculty. The instructors appeared to be dedicated to their students and their work,
even though not all of them are professionally trained in the field. Nguyen Ngoc Hung is fully aware
of this and has put all faculty on notice that they should get advanced training in the field to secure
a long-term position in the program.

It is my observation that the principal issue to be addressed is the lack of sufficiently challenging
instruction in the upper level class. The issue was a primary point of discussion in our seminar and
can hopefully be addressed more thoroughly through the approaches presented in recommendation
#3 below.

Professional development

I communicated with Nguyen Ngoc Hung and Steve O’Harrow prior to my departure for Vietnam
regarding HUFS/GUAVA professional development needs and the work I would do with HUFS
faculty. The first working day in Vietnam I had a meeting with Nguyen Ngoc Hung and Kimloan
Hill to settle the details of my schedule. A long-time colleague, Doug Gilzow, formerly a teacher
trainer with Peace Corps and now with the State Department, had visited HUFS the previous week
and recommended to Nguyen Ngoc Hung that I focus my workshop with the HUFS teachers on oral
proficiency interview training. I was happy to comply.

Over a three-day period the group interviewed VASI students and focused on task- or function-based
teaching and assessment. The teachers participated eagerly and enthusiastically, and Nguyen Ngoc
Hung also attended most of the sessions. By reflecting on VASI students’ task abilities, the teachers
were able to determine that instruction in the upper level class, in particular, had sometimes not
been sufficiently challenging for the students. Even as the seminar was being conducted, students in
the more advanced class reported to me that the teachers had begun to challenge them with some of
the tasks we had explored in our sessions together.
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As a result of the professional development activities that I conducted with the teachers, I have
made recommendation #1 below. (Recommendations #2 and #3 result primarily from my class
observations.) I see a need for greater articulation between the GUAVA consortium and HUFS
regarding the information that is provided about the performance ability of VASI students.
Additionally, I see a need for more comprehensive training for HUFS faculty to utilize that
information for strategic curriculum design, materials development, and assessment. Experience tells
me that this need is not specific to the VASI/HUFS program but is a regional need. Perhaps a
follow-up professional development initiative for the Southeast Asia programs should be considered
so as to include other study abroad faculty in the region.

Recommendations

Explore mechanisms for better articulation between US programs and VASI/HUFS.

It is my impression that HUFS received rather limited information regarding the proficiency levels
and linguistic performance profiles of the VASI’03 students. Some student self-assessment and oral
interview information was provided, but Nguyen Ngoc Hung related to me that HUFS faculty did
not feel they had received sufficient explanation from the US side to use to advantage the
information that was received. Hopefully, my workshop was a small step toward addressing that need,
but it is my opinion that more could be done. If student portfolios containing standardized
information about students’ abilities were forwarded to HUFS, placement and instruction on the
Vietnamese side might be more strategic in the future.

One option we discussed in Vietnam was providing in advance to HUFS videotaped oral interviews
of incoming VASI students. In addition to providing obvious information to facilitate placement
and instruction, tapes could be archived and students could be reinterviewed at key periods, such as
at midpoint and endpoint of VASI, so that incremental progress could be noted.

Taped interviews might also accompany students back to the US and provide additional placement
information as students re-entered a stateside program at their own institution or at SEASSI, for
example. More systematic efforts for better articulation between US programs and VASI/HUFS
could only benefit parties involved, teachers and students alike.

Explore a skill-based modular approach in student placement/instruction.

VASI/HUFS should consider a modular approach in the summer language program to accommodate
individual student skill level differences in reading, writing, speaking, listening, grammar, etc.
Student testing and placement could be modularized by skill level so that a student could be placed
in level II in speaking and level I in reading, for example, according to ability. The overall level for
grading purposes could be determined by the common level of a critical mass of modules in a
student’s schedule and/or negotiated on a case-by-case basis as necessary. A more flexible approach
in placement would accommodate the increasingly diverse learner profiles apparent in classes
containing “traditional” graduate students, heritage learners, etc.

While not explicitly a skill-based, modular program, the VASI curriculum and class sessions are
somewhat skill-based in their organization, e.g., there is a newspaper-reading class, a conversation
class, etc. I would recommend that this approach be made more explicit and that students be placed
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in levels by skill ability in particular modalities (speaking, listening, reading, writing) rather then
placed in level one or level two across the board.

Emphasize the “classroom-without-walls” in the curriculum.

An advanced, in-country second language program is truly the occasion to realize a classroom
without walls. Those linguistic tasks that are difficult to teach and master artificially in the foreign
language classroom in the US can be acquired more naturally in a program like VASI when
integrated into the curriculum.

The instruction I observed at VASI 2003 was generally good, but since VASI is an advanced
language program, students arrive in Hanoi with at least a minimum ability to sustain basic
conversations on daily topics, and some students have considerably higher performance ability.
Therefore, VASI should consider building a curriculum around such tasks as narrating, describing,
comparing, and reporting, and the best students should be primed to develop the ability to state and
support opinions. By empowering students through asking them: 1) to select and lead class
discussions on “authentic texts,” i.e., newspaper and magazine articles and brief literary readings, or
radio, television and film clips; 2) to make reports on site visits to places of interest in the
community; and 3) to film and show short videos made in the field, VASI could set the scene for
students to engage in more challenging linguistic tasks.

Creating classroom situations for students to engage in tasks such as narration and description
presents a natural opportunity for them to develop connected discourse, i.e., paragraphs. If interviews
and events are videotaped in the field, students leading discussions can use their videotapes to
introduce natural listening input to their classmates and stimulate task-based discussion at the target
level. Yet, if instructors interrupt students to correct errors, the development of fluent connected
discourse may be hampered. Since errors cannot be ignored, however, a critical methodological
approach in carrying out linguistic tasks is delayed error correction, and if the class discussions
themselves are videotaped, students will have the opportunity to review the tapes and use them in
subsequent class meetings for remediation.

If the procedure described above is utilized, the grammar lesson can become a “grammar clinic”
where student errors are “workshopped” as a class activity. In the grammar clinic actual student
errors can be presented, the class can be asked to discuss and suggest possible corrections, and the
instructor can follow up with the final word, providing additional corrections and explanations as
necessary. Subsequently, students might revisit the discussion of a particular article or topic and
practice the target functions as well as improve their precision by using in context the grammar
forms they have “workshopped” in the grammar clinic. Finally, if classroom videotapes are archived,
instructors, staff, and, in particular, students themselves will have a record of performance over the
ten-week period. The uses of such video archives are many and range from pedagogical to
motivational to remedial.

Advanced language study in Hanoi is a wonderful opportunity for our students. I encourage VASI
and HUFS to explore ways to maximize the in-country experience by taking advantage of the natural
environment — the classroom without walls — to enrich the study abroad experience.
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SUMMARY REPORT: VIETNAMESE AUTHENTIC VIDEO LESSON DEVELOPMENT WORKSHOP

Stephen Fleming
August, 2003

Background

There has been an increase in the use of authentic materials in the foreign and second language classroom
in recent years. This workshop on Video Lesson Development was intended to orient a team of
Vietnamese language educators toward a theoretical framework for materials development using authentic
video segments and provide a template for lesson design.

The workshop was conducted December 20–22 at the University of Hawai‘i and offered in fulfillment of a
request that emerged during the 2002 annual meeting of GUAVA at the University of Washington in
September 2002. At the 2002 annual meeting, Mr. Fleming, a Chinese language educator who has
expertise in language materials development, made a presentation on a model used at the University of
Hawai‘i to develop language learning materials based on authentic or simulated-authentic video clips.
(Authentic video is produced by native speakers for other native speakers; simulated authentic video is
produced for nonnatives for the purpose of language instruction and attempts to replicate the linguistic
and situational naturalness of authentic video.) As a result of the September presentation, members of
GUAVA expressed their desire to use existing authentic and simulated-authentic video footage in
Vietnamese to produce instructional materials for learners at various levels. The December workshop was
designed to facilitate the creation of such materials.

Participants

Le Minh-Hang
University of Hawai‘i

Kimloan Hill
University of California at San Diego

Nguyen Kim Oanh
University of Washington

Stephen O’Harrow
University of Hawai‘i

Quang Phu Van
Yale University

Thuy Tranviet
Cornell University

Content

In line with the goals of the workshop, the presenter chose the following topics:

• Theoretical orientation — issues in text selection and lesson design
• Demonstration of examples of successful lesson development
• Text (i.e. video segment) selection by the group
• Guided development of a lesson by the group
• Individual lesson development

The videotexts used in this project fit the broad rather than the narrow definition of “authentic texts.”
They were not produced by native speakers for native speakers, but neither were they concocted or
scripted; instead, they were produced with an eye to language instruction, but the actors (sometimes “real”
people) onscreen were asked to perform linguistic tasks that they might perform in real life, or were
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interviewed about their lives much as they might be for a local human-interest television magazine
program.

The videotexts were shot by two of the workshop participants, Quang Phu Van and Thuy Tranviet. Anh
Quang’s and Chi Thuy’s videotexts exhibited certain differences. Quang’s video was episodic and featured
2- or 3-minute segments with a unitary theme and a limited set of topics. Thuy’s video was generally
concerned with more advanced themes and tended to range across many topics. Some editing and
postproduction (cutting bits and pieces and stringing them together) will be necessary, but both videotexts
yielded source material with potential for good lesson development. Mr. Fleming recommended that
during postproduction both Quang and Thuy preserve their source tapes with care and limit the number of
generations required to arrive at the post-produced master. Both of them shot in digital, and ideally should
create a postproduced master in a high quality format such as Betacam SP from which to produce their
VHS tapes. A VHS or S-VHS postproduced master will not yield satisfactory results.

On Day 1 of the workshop, Mr. Fleming refreshed participants’ memories about points he had presented in
September in Seattle and about the ACTFL level descriptions with which they were already acquainted,
including critical distinguishing characteristics of the contexts, functions, text types, and registers (styles),
as well as expectations regarding accuracy, that are associated with the Intermediate and Advanced
ACTFL levels, respectively. These principles provided a basis for participants’ choices in text selection and
lesson design.

On Days 2 and 3 of the workshop, participants reviewed a number of Vietnamese clips together to critique
the potential suitability of each for lesson creation. Each participant then designed a lesson based on one
of the Vietnamese clips. Mr. Fleming used material from Chinese language video lessons for classroom use
(Fleming, S., Hiple, D., & Ning, C.,1997) as a demonstration of successful lesson development. The
Introduction of Fleming, Hiple & Ning, which provides a detailed overview of the philosophy and lesson
structure used in the workshop, is attached.

Mr. Fleming expressed the hope that future workshops could be convened to follow up on the very
successful beginning made at this one. To assure the production and availability of the materials created at
this workshop to the Vietnamese language teaching community at large, participants agreed that follow-up
activities would be necessary. Lesson plan and the accompanying student materials (handouts/worksheets)
need to be consolidated in a single document and edited. Lessons targeted for development were

• Travel café
• Visa agency interviews
• Hotel clerk’s breakfast information
• To marry or not to marry
• Boat girl — “Am I Fat?”

When lessons have been revised, field tested, and finalized they could be published with an accompanying
videotape featuring edited clips. If the lessons reach final stage of readiness, perhaps the UH NFLRC could
facilitate the production, publication, and distribution of these materials. The NFLRC looks forward to
continued collaboration with GUAVA.
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REPORT: COTIM 2003 INSTRUCTOR TRAINING SESSIONS

Stephen Fleming
September 2003

As part of the Southeast Asian Pedagogy Workshops of the 2003 University of Hawai‘i National Foreign
Language Resource Center (NFLRC) Summer Institute, I conducted pedagogy workshops for tutors in the
Consortium for the Teaching of Indonesian and Malay (COTIM) study abroad advanced summer language
program for American students at Universitas Sam Ratulangi (UNSRAT) in Manado, Sulawesi,
Indonesia, June 3–6, 2003, just before the start of the ten-week instructional program. Following the
workshops, I observed tutors and students in the program during the three-day retreat, June 7–9, that
preceded the beginning of formal instruction. While the purpose of my visit was primarily to support
professional development of the COTIM tutors, I also gleaned a few informal observations of the program
that may be of interest, particularly as they relate to aspects of the COTIM program addressed by Dr.
David Hiple in his 2001 evaluation of the COTIM program, which follows this report.

On my trip I conducted the following activities:

• met several times with Prof. Uli Kozok, Coordinator of COTIM, and Prof. Dustin Cowell,
President of COTIM;

• conducted language pedagogy workshops on six distinct topics over four days;
• attended experimental COTIM classes that were built into the workshop;
• shared social activities and chats with tutors and several of the students who had arrived early for

experimental classes.

Background

COTIM offers a unique opportunity for American students with some experience learning Indonesian to
further their studies in country. Comprehensive background information on COTIM is available at
http://www.hawaii.edu/indolang/cotim/. Given COTIM’s potential to contribute to the United States’
national capacity in Indonesian, a strategically important language, the NFLRC has a natural interest in
strengthening the professional skills of COTIM tutors. For this reason, Dr. David Hiple conducted a
program evaluation of COTIM in 2001. The desire to follow up on some of the issues raised in the 2001
report, along with NFLRC’s relationship with the Southeast Asian Studies Summer Institute (SEASSI)
and our interest in fostering articulation of curriculum between SEASSI and COTIM, led to the NFLRC
decision to provide this year’s training for COTIM tutors, which I conducted.

2003 was a year of shocks and upsets. A US State Department travel advisory was in effect for Indonesia in
the wake of the Bali bombing of October 2002, which severely impacted travel to Indonesia. Then, late
spring and early summer 2003 brought ominous news of a mysterious new illness in Asia — SARS.
Although Indonesia was not one of the centers of the epidemic, foreign travelers tended to lump it in with
other Asian destinations as a place to avoid. All of this impacted this year’s enrollment in COTIM;
nevertheless, considering the circumstances, the final tally of nine participants was quite respectable.
COTIM staff took security precautions suitable to the relatively calm situation in Manado, and there were
no security-related incidents.
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This year COTIM enjoyed continuity with the three years in which it was previously hosted by the same
university, UNSRAT, with the same senior staff, and was headed up by the same president, Dr. Dustin
Cowell of the University of Wisconsin. (In fact, this was the eighth time COTIM has been hosted at
UNSRAT; there was an interruption of the relationship for several years when COTIM was relocated to
Malaysia due to political instability in Indonesia.) The relationship with UNSRAT seems to be working
well for both sides. Dr. Cowell indicated that certain measures he had taken to increase transparency in
UNSRAT’s disposition of COTIM funds had been well accepted and he was optimistic that UNSRAT
would prove to be a sustainable host institution. Thus, Dr. Hiple’s recommendation in his 2001 report that
COTIM establish a partnership with the host institution is being followed.

While continuity provided favorable conditions for a smooth program launch this year, the arrival of a new
coordinator, Dr. Uli Kozok of the University of Hawai‘i, brought COTIM an infusion of fresh ideas and
fresh impetus toward implementing Dr. Hiple’s suggestions regarding the “classroom without walls,” i.e.,
the extension of teaching and learning beyond the walls of the school to the community, as well as his
recommendation that COTIM make efforts to accommodate diverse student goals. The workshop I
conducted aimed to further this agenda by providing training on related topics.

As regards Dr. Hiple’s other major recommendation, viz., the provision of additional support for the
COTIM director in the recruitment, selection, and orientation of participants as well as administrative
liaison with the host institution, it appears that the sharing of duties between Dr. Cowell as president and
Dr. Kozok as coordinator has yielded positive benefits in this regard. However, since I was not conducting
a comprehensive program evaluation, I did not pursue this topic in detail.

Overview

I arrived in Manado on 2 June and was greeted by Dr. Cowell. He and Dr. Kozok were making their final
selection of twelve native Indonesian tutors that day from a field of about twenty candidates. I was
impressed by their rigorous evaluation; among other evaluative activities, each candidate was asked to
teach a mock lesson using authentic materials. A small minority of the twelve tutors hired had been
COTIM tutors the year before; partially congruent with this group was another small subset of tutors who
had some training as language teachers. The remainder had a variety of backgrounds and came from
various places in the Indonesian archipelago.

Since I had discussed my plans for the workshop’s content in advance with Dr. Cowell when we had both
attended a conference in Los Angeles in early May, we did not have to spend a great deal of time on
planning. We met briefly that evening and started the next morning. The workshop extended over four
days and covered six major topics. I presented in English, which where necessary was interpreted into
Indonesian by Dr. Kozok.

A summary of each day’s activities is seen below; copies of all the handouts for the workshop may be found
in Appendix 1. I am indebted to Dr. Erlin Susanti Barnard of the University of Wisconsin for her
assistance in preparing Indonesian versions of the handouts, although I made the selections of the sample
authentic texts from the Web myself and named them for stock characters in the Javanese shadow-play
version of the Mahabharata epic.
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3 June

Morning Introductions

Overview of workshop

Review of the ACTFL proficiency scale

Afternoon What is the OPI, and what is it good for?

Stephen conducted an English OPI on one tutor

A tutor who had had some OPI training previously conducted an Indonesian OPI

on Stephen (result: Novice Low!)

Everyone discussed results in light of the ACTFL scale and the implications for

classroom assessment and instructional design

4 June

Morning Presentation: Using the ACTFL proficiency scale as a tool to help classify

authentic texts

Participants did classification exercise

Afternoon Presentation: Stages of a receptive-skill lesson built around an authentic text

Collective critique of a previously-developed receptive skill lesson based on a

television news report about the arrest of a counterfeiting ring

As homework, participants developed revisions for news-report lesson

5 June

Morning Participants shared revisions to news-report lesson

Participants selected authentic texts for independent lesson development

Presentation: Peer classroom observation and critiquing

Afternoon Participants worked to develop receptive-skill lessons using authentic texts they

had chosen

Participants critiqued peers’ lesson designs

As homework, participants put developed lessons into “published” form for use with

students the following day

6 June

Morning Participants taught experimental classes to early-arriving students using lessons

developed the previous day

Participants reflected on teaching results
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Afternoon Presentation: Textbook adaptation

Presentation: Supervising students in shooting of authentic video, and use of such

video in the classroom as lesson material

Following the workshop, I was happy to enjoy some recreational time with tutors and early-arriving
students in the hill town of Tomohon. By that point I was even able to participate in some of the
Indonesian-language orientation activities and games that were conducted. I was very impressed with the
Indonesian immersion atmosphere that the tutors worked to create; all business and most socializing
happened in Indonesian.

I left Manado on 11 June.

Discussion of workshop results

Coming from a background of instruction in less-commonly taught languages (LCTLs) myself (I teach
Chinese language) I am very aware of the state of the field with regard to proficiency-based and task-based
instruction, the use of authentic materials, and other areas in which the LCTLs tend to lag behind.
Although increased exchange between countries and improved access to information via the Internet in
recent years has done much to improve the situation, instruction in-country is still often characterized by
the traditions of grammar-translation and audilingualism. I was extremely pleased, therefore, to find the
tutors in Manado to be very open to new ideas, extremely engaged, and actively critical (in a positive
sense) of the material I presented. I left the workshop absolutely convinced that my teaching would bear
fruit during the ten weeks of the program.

One of the most important modifications to the COTIM program that Dr. Kozok was interested in
implementing, in line with Dr. Hiple’s vision for the “classroom without walls,” was the integration of
video material taped by students in the field — such as interviews with cultural resource people, shop
owners, or other community members — into the curriculum. Having guided the tutors through a series of
activities from classification and evaluation of authentic materials to critiquing of previously developed
lessons and on through actual lesson development, as well as giving them some pointers based on my
previous experience shooting video for instructional purposes in China, I felt I left them with the tools to
implement Dr. Hiple’s recommendation, at least in an initial form. I look forward to further collaboration
with Drs. Cowell and Kozok and hope I can be of service again in the future. Participant evaluation of the
workshop

Dr. Kozok and the senior onsite staff were kind enough to solicit anonymous evaluative feedback from the
twelve tutors after my departure. Appendix 2 is an English translation of their comments, for which I must
thank Mr. Daniel Cole of the University of Hawai‘i; The tutors were happy with the results, and provided
some suggestions to improve future workshops.
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Appendix 1: COTIM 2003 original workshop handouts

The following pages contain all handouts used during the COTIM 2003 Instructor Training Sessions.
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recommendations that appear below. Each point is addressed in more detail in a separate section following
the summary.

Establish a partnership with a host institution.

A multi-year commitment needs to be made to an institution in Indonesia — for many practical and
logistical reasons probably UNSRAT in Manado — to host COTIM. In-country issues critical to the long-
term success of COTIM include:

• recruitment, selection, training, and retention of good instructors;
• recruitment, selection, orientation, and retention of good host families; and
• responsiveness from the host institution in support of administrative and facilities needs.

Until a multi-year commitment is made to a host institution in Indonesia, annual COTIM institutes will
continue to be somewhat improvised and ad hoc rather than progressively building on previous
accomplishments.

Provide administrative support for the director.

Arrangements need to be made for the COTIM director to have more support to assist in:

• recruitment, selection, and orientation of participants in the US; and
• administrative interface with the host institution and

participant maintenance with the COTIM students in Indonesia.

It is not possible for the director to be the only point of contact with the students and the host
administration as well as to supervise teacher selection and training, and curriculum and materials
development. Until the COTIM director has adequate assistance in the US and in Indonesia, the language
program itself will not receive the careful attention it deserves.

Accommodate diverse student goals.

Provision needs to be made to accommodate the duality of the COTIM population, undergraduates
primarily focused on language learning and graduates who are not only focused on language learning but
on research and field work in their discipline. Until the program finds a way to satisfy both populations,
there is likely to be lingering dissatisfaction and disappointment among the graduate students.

Expand the classroom-without-walls in the curriculum.

The instructional program has many positive aspects:

• guest speakers come to the students and the students go out into the field on a regular basis;
• student-teacher ratios are small;
• instruction is learner-centered — students nominate material and lead discussions; and
• instructors for the most part act as facilitators and do not dominate in the classroom.

Since COTIM is an advanced language program, more can be done to enhance the effectiveness of this
approach. In addition to nominating articles and readings and leading class discussion, graduate students,
especially, could introduce discipline-specific project work to their classmates. If interviews and events
were videotaped in the field, students leading discussions could use their videotapes to introduce natural
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listening input to their classmates and stimulate discussion. Also, if the class discussions themselves were
videotaped, students would have the opportunity to review the tapes and use them in subsequent class
meetings for remediation.

Establish a partnership with a host institution.

As long as the partnership with a host institution in Indonesia is handled on a year-to-year basis, annual
COTIM institutes will continue to be somewhat improvised and ad hoc rather than progressively building
on previous accomplishments. A two- or three-year contract with a host institution in Indonesia would
allow COTIM to request more and expect more from the host.

The key question, then, is whether COTIM should stay in Manado and such a contract should be
negotiated with UNSRAT, or whether COTIM should be relocated to another city and a contract
negotiated with a different institution. This question has been a regular topic of discussion in COTIM
circles. To summarize, COTIM requires a location that is:

• safe, stable, and healthy, particularly in light of the continuing political instability in Indonesia;
• student friendly, neither too large nor too small, and manageable even for students with little or no

international experience; and
• “typically Indonesian,” nontouristy, and a good source of input of “standard” Bahasa Indonesia.

Of course, Indonesia is so diverse that there is no “typically Indonesian” location. That said, even though
Manado is “atypically” Christian, it is a good location overall for COTIM, since, historically, its relative
isolation has left it largely undisturbed by political instability. In COTIM 2001, except for a few students
who wished for easier access to other regions of Indonesia for research and field work (see section four
below on accommodating diverse student goals), the participants reported liking and feeling comfortable
in Manado.

The unfortunate problem with Manado in 2001 was that an inordinate number of COTIM students were
chronically afflicted with stomach-related illnesses. The reasons for the health problems were not clear,
and COTIM students reported that a large number of Manado residents were themselves also chronically
sick during the summer. Some students blamed the problem on poor sanitation in host family homes. Some
said Manado, in general, had poor sanitation, pointing to a sanitation workers’ strike that was said to have
exacerbated a rat problem. Some blamed the unseasonable weather as the cause of illness.

It is unfortunate that sickness effected student morale and probably also had an impact on students’
language learning, and if a problem with Manado, specifically, can be documented in public health records
or other data, COTIM should probably relocate. Lacking such data, it is my recommendation that COTIM
remain in Manado for the short term, at least.

Having made that recommendation, the question then becomes whether COTIM should continue its
relationship with UNSRAT. The answer to that question, too, is probably “yes,” particularly since a new
proposal to the US Department of Education for continued COTIM funding must be prepared and
submitted this fall. It would be untimely to seek out a new institutional host at this time and to move
COTIM yet again after having re-established itself at UNSRAT in Manado only two years ago.

My recommendation is that COTIM “up the ante” with UNSRAT by offering a two-year contract during
which time UNSRAT would be under close scrutiny to see whether a multi-year contract would have a
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positive effect on the quality of home stay placements and on retention and training of language
instructors. The facilities at UNSRAT are adequate, although air conditioned classrooms, better access to
AV equipment such as VCRs, and more integration of COTIM students into the UNSRAT community
would certainly enhance the program. Funds for these initiatives might be requested in the next grant
proposal and/or from UNSRAT as part of contract negotiations.

The COTIM director reported that UNSRAT administrators were not forthcoming about how COTIM
monies were distributed within UNSRAT. Clear “sunshine requirements” and auditing procedures should
be part of any multi-year contract with UNSRAT. Having said that, however, there must be no allusion
that institutional corruption is a way of life in Indonesia; I suspect that certain questionable uses of funds
come with the territory and may be very difficult to control.

Dr. Craig Dicker, the English Teaching Officer posted at the US Embassy in Jakarta, suggested that
COTIM consider pursuing a partnership with a private rather than public institution of higher education.
Dr. Dicker speculated that a private university might be more entrepreneurial and responsive to COTIM’s
needs, and less bureaucratic and prone to corruption. On the other hand, private universities in Indonesia
may have fewer resources and be less established and stable. This is certainly a notion to be pursued,
however, should a long-term relationship with UNSRAT prove not to be viable. In this vein, it may also
be worth looking into establishing some collaborative initiatives with the well established Australian
Bahasa Indonesia programs operating in Indonesia. In summary, it is my opinion that relocating the
program at this time would set it back two to three years until it could become re-established at a new site.

Provide administrative support for the director.

Dustin Cowell is a dedicated and hard-working director, but if the program is to mature, arrangements
need to be made for the COTIM director to have more support to assist in:

• recruitment, selection, and orientation of participants in the US; and
• administrative interface with the host institution and participant maintenance with the COTIM

students in Indonesia.

A number of COTIM 2001 participants indicated that they needed more advance communication
stateside to facilitate their preparation for spending ten weeks in Indonesia. It is probably unreasonable,
however, to expect the COTIM director to devote significant time during the academic year to
recruitment, selection, and orientation of participants in the US. Therefore, it is my recommendation that
a COTIM alumnus be hired as a student assistant to handle communication with applicants and future
participants. COTIM does have a Web site, but the information provided is minimal and largely focused
on the application process itself. A student assistant who is an alumnus of the program could expand and
maintain the COTIM Web site and be an informed point of email contact for student inquiries.

One beneficial component that could be part of an expanded COTIM Web site is a yearbook prepared by
the annual participant cohort and put on line the following fall by the student assistant. Peace Corps
volunteers typically produce an annual country yearbook that includes general information, answers to
frequently asked questions, and a personal letter from each volunteer. COTIM students could undertake a
similar task as a final project, and since COTIM is an advanced language program, the yearbook could be
produced in Bahasa Indonesia and thus constitute a valuable language learning experience. In an electronic
format, the yearbook could even include audio and video files. It is my opinion that an enhanced Web site



 2003 NFLRC Summer Institute for Professional Development: Southeast Asian Pedagogy Workshops 39

and better handling of inquiries will not only result in higher participant satisfaction but also increase the
number of students who actually participate in COTIM.

Once in Indonesia the COTIM director needs an administrative assistant to handle routine tasks with the
host institution and COTIM participants. It is my recommendation that an alumnus of the program attend
COTIM as a returnee in the capacity of administrative assistant. Such an assistant could facilitate early
and frequent formative participant evaluation, identify potential problems, and enhance student
satisfaction with curriculum, instructors, and home stays.

It is not possible for the director to be the only point of contact with the students and the host
administration as well as to supervise teacher selection and training, and curriculum and materials
development. Until the COTIM director has adequate assistance in the US and in Indonesia, the language
instruction itself will not receive the careful attention it deserves.

Accommodate diverse student goals.

Provision needs to be made to accommodate the duality of the COTIM population, undergraduates
primarily focused on language learning and graduates who are not only focused on language learning but
on research and field work in their discipline. There can be no confusion about the fact that COTIM is a
program for advanced language study and not personal research, but as COTIM moves toward a student-
centered, project-oriented curriculum carried out in a classroom without walls (see section V below), it
should be possible to incorporate more input from participants’ target-language field experiences into the
instructional program.

Currently, students nominate articles and lead content-based classroom discussions facilitated by the
instructors. It should be possible to expand on this approach by encouraging students to nominate topics of
personal or professional interest and make presentations and/or show video clips taped in the field to
stimulate discussion and language learning in the classroom.

The COTIM director should consider supporting limited, target-language field projects conducted by
graduate students. If small amounts of travel funds were allocated on the basis of vetted competitive
proposals which included a required pedagogical component, i.e., the preparation of topical materials
which would be the source of instructional classroom input, participant satisfaction with the program
would be positively impacted and rich sources of authentic input would find their way into the classroom.
In addition, those who feel isolated in Manado (see section II above) would have an official opportunity to
broaden their horizons in Indonesia.

Until the program finds a way to satisfy both undergraduate and graduate populations, there is likely to be
lingering dissatisfaction and disappointment among some graduate students. Rather than stifle students’
pursuit of primary interests or create an unnecessary competition between language learning and research,
field work should be co-opted into the language learning process and integrated into formal, student-
initiated classroom instruction.

Expand the classroom-without-walls in the curriculum.

The instruction I observed at COTIM 2001 was generally good, though participants reported that quality
varied from instructor to instructor. If the program becomes established at UNSRAT, recruitment,
selection, training, and retention of good instructors will become easier and the quality of teaching should
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improve (see section II above), especially if the director has more time to devote to the language program
itself (see section III above).

In my seminar on foreign language teaching methodology for COTIM instructors and staff, I emphasized
that instruction should:

• be task-based;
• develop connected discourse; and
• feature delayed error correction.

COTIM is an advanced language program. All students have had at least two years of formal instruction or
the equivalent as a prerequisite to attending COTIM. Thus, students arrive in Manado with the ability to
sustain basic conversations on daily topics. Therefore, COTIM should build a curriculum around such as
tasks as narrating, describing, comparing, and reporting, and the best students should be primed to debate
and develop the ability to state and support opinions. By empowering the students through asking them to
nominate topics of personal or professional interest and make presentations and/or show video clips taped
in the field to stimulate discussion and language learning in the classroom, COTIM sets the scene for
students to engage in just such tasks.

Creating classroom situations for students to engage in tasks such as narration and description presents a
natural opportunity for them to develop connected discourse, i.e., paragraphs. If interviews and events are
videotaped in the field, students leading discussions can use their videotapes to introduce natural listening
input to their classmates and stimulate task-based discussion at the target level. Yet, if instructors interrupt
students to correct errors, the development of fluent connected discourse may be hampered. Since errors
cannot be ignored, however, a critical methodological approach in carrying out linguistic tasks is delayed
error correction, and if the class discussions themselves are videotaped, students will have the opportunity
to review the tapes and use them in subsequent class meetings for remediation.

Currently, COTIM has a weekly lesson devoted exclusively to grammar. If the procedure described above
is utilized, the grammar lesson can become a “grammar clinic” where student errors are “workshopped” as a
class activity. In the grammar clinic actual student errors can be presented, the class can be asked to discuss
and suggest possible corrections, and the instructor can follow up with the final word, providing additional
corrections and explanations as necessary. Subsequently, students might revisit the discussion of a
particular article or topic and practice the target functions as well as improve their precision by using in
context the grammar forms they have workshopped in the grammar clinic. Finally, if classroom videotapes
are archived, instructors, staff, and, in particular, students themselves will have a record of performance
over the ten-week period. The uses of such video archives are many and range from pedagogical to
motivational to remedial; how to use such raw material optimally begs the question of teacher training and
professional development.

The COTIM instructors were for the most part well intentioned and dedicated to their task. If the director
has more time to work intensively with the instructors, the day-to-day teaching will improve. For example,
it was reported to me by the COTIM student I interviewed at the University of Hawai‘i after the institute
that instructors’ error correction approaches changed after the site visit as a result of my workshops for
faculty. The director has the capacity to impact on instruction similarly, but his conflicting responsibilities
currently distract him from working intensively with the instructors to monitor and impact on the quality
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of teaching. If the program becomes established at UNSRAT, recruitment, selection, training, and
retention of good instructors will become easier and the quality of teaching should improve (see section II
above), especially if the director has more time to devote to the language program itself (see section III
above).

An advanced, in-country second language program is truly the occasion to realize a classroom without
walls. Those tasks which are difficult to teach and master artificially in the foreign language classroom at
home can be acquired naturally in a program like COTIM. With some fine-tuning, COTIM in Manado
has the capacity to expand the concept of the classroom-without-walls and make a good study abroad
experience a great one.
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SITE VISIT REPORT: KHMER FOR FOREIGNERS — INSTITUTE OF FOREIGN LANGUAGES,
ROYAL UNIVERSITY OF PHNOM PENH, HOST INSTITUTION FOR ADVANCED STUDY OF KHMER
(ASK) PROGRAM

David Hiple
September 2003

On behalf of the University of Hawai‘i National Foreign Language Resource Center (NFLRC) and in
association with the UH Center for Southeast Asian Studies (CSEAS) it was my pleasure to visit the
Khmer for Foreigners Program at Royal University of Phnom Penh (RUPP) July 14–18, 2003. As part of
my visit, I conducted the following activities:

• met with Steve O’Harrow and Flo Lamoureux (CSEAS Director and Associate Director) before
and after my site visit;

• met with Chhany Sak-Humphry, UH Khmer professor and director of ASK (Advanced Study of
Khmer) Program before and after my site visit;

• sat in on classes July 14–18;
• met daily with Khmer for Foreigners Director Soeng Phos and staff;
• conducted a three-session seminar on foreign language teaching and testing methodology for the

Khmer for Foreigners faculty.

The site visit was coordinated with the University of Hawai‘i CSEAS and Chhany Sak-Humphry,
professor of Khmer at UH and director of ASK. The ASK Program is new, having been conducted for the
first time in 2002 with funding from the UH CSEAS at the Khmer for Foreigners Program of the Institute
of Foreign Languages, Royal University of Phnom Penh (RUPP). In 2002 three students participated in
ASK. In 2003 five students were to have participated, but because of the SARS outbreak the ASK
Program was cancelled. The UH CSEAS plans to resume its sponsorship and funding of the ASK Program
in 2004, however, and the UH NFLRC thought it important to demonstrate its long-term commitment to
Southeast Asian language programs and to study abroad. Thus, the NFLRC decided to follow through with
its commitment to visit the Khmer advanced study abroad program in 2003.

Overview

I visited the Khmer for Foreigners Program of the Institute of Foreign Languages at RUPP the week of July
14–18. I attended classes and met daily with Soeung Phos, Director of the Khmer for Foreigners Program,
and the instructors and conducted a three-session seminar on foreign language teaching and testing
methodology. I was fortunate to have been able to meet Professor Phos prior to my visit to RUPP when he
attended a seminar in Honolulu at the East-West Center earlier in the summer. It was especially fortuitous
that Dr. Sak-Humphry, Professor Phos, and I were able to meet together in Hawai‘i and discuss aspects of
the nascent ASK program as well as plan details of my site visit.

The Khmer for Foreigners Program is a one-year, four-skill (speaking, listening, reading, writing) program.
The course has four levels, and students meet 1 .5 hours per day. The program has been offered since 1983
and attracts primarily members of the international community living in Phnom Penh, particularly
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employees of NGOs (non-government organizations). I attended classes at various levels and saw all three
of the Khmer for Foreigners instructors teach.

Since the ASK Program is an intensive, four-week program, Dr. Sak-Humphry and Professor Phos arranged
a special curriculum for the ASK students. Of course, there was no ASK Program for me to observe in
2003, but I was informed that in 2002 it consisted of a combination of special tutorials as well as some
regular Khmer for Foreigners course sessions.

I stayed at the Scandic Hotel, the same hotel where the ASK students were accommodated the previous
year. The hotel was pleasant and comfortable; service was good, and the staff was particularly helpful. A
student group from Northern Illinois University (NIU) was staying at the Scandic during my visit, and the
NIU group was also quite satisfied with the hotel. The only drawback is that while the hotel is centrally
located, it is a bit far from RUPP, which is on the edge of town. Like most local residents as well as the
2002 ASK students, I went to RUPP on a moped taxi. Moped taxis are plentiful in Phnom Penh and serve
as the principal means of local transport, so despite the distance between the hotel and RUPP, it was not
difficult to go back and forth.

In addition to my site visit to the Khmer for Foreigners Program at RUPP, I was also taken on a number of
protocol visits. I visited the Royal Academy of Cambodia, a graduate institution in Phnom Penh that
houses the Institute of National Language. I also visited Build Bright University, a non-serious-sounding
institution but, in fact, a very serious, aggressive place full of young, energetic people who appear to be the
future of Cambodia, as well as the Royal University of Fine Arts.

Instruction

I attended a representative sample of the Khmer for Foreigners Program classes during the week of July
14–18. The instructors were hard working and dedicated to their students and their work. Instruction
tended to be quite traditional and teacher-centered, however, and there was little evidence of
communicative- or performance-based methodologies in use. Instructional materials were also rather
traditional. Until recent years, there were no Khmer materials for foreigners whatsoever, and school
children’s textbooks were used. In 1997 a set of Khmer for foreigners textbooks was published, and while
these adult materials are certainly a great improvement over the children’s texts, they are, again, quite
traditional in their pedagogy.

Professional development

I conducted a three-meeting seminar with the Khmer for Foreigners faculty. We had introductory sessions
on articulation and international performance or proficiency standards. Over a three-day period, we
discussed how coordinating levels of instruction would enable us to send intermediate students from US
programs to be taught in Cambodia with the goal of making them more proficient advanced-level users of
the Khmer. We analyzed videotaped and live demonstration oral proficiency interviews and discussed
implications for program placement and articulation.

Task- or function-based teaching and assessment was new to the Khmer for Foreigners faculty, and while
they were quite receptive, the seminar was simply an introduction for them. Thus, I see a need for more
comprehensive training for the Khmer for Foreigners faculty at RUPP to begin a process of strategic
curriculum design, materials development, and assessment. Experience tells me that this need is not
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specific to the Khmer program but is a regional need. Perhaps a collective, follow-up professional
development initiative for the Southeast Asia programs should be considered so as to include other study
abroad faculty in the region.

Next steps

Even though academic institutions in Cambodia are under-resourced and infrastructure is basic, advanced
language study in Phnom Penh is a wonderful opportunity for US students. The UH NFLRC and CSEAS
are supporting Dr. Chhany Sak-Humphry, UH Khmer professor and director of ASK, as she takes steps to
form a national consortium of Khmer-teaching institutions and coordinate a Fulbright-supported national
FLAS program so as to regularize Khmer instruction in the US and in a study abroad setting in the near
future.




